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The Mouse and the Lion

The lion was asleep in the shade of a tree. Thinking the lion
was a rock, a little mouse ran over him. This woke the lion,
who was very angry. He grabbed the mouse in his huge
paw, ready to eat him. The mouse begged for forgiveness,
asking the lion to let him go and promising that if the lion
let him off he would repay him one day. The lion let him go
because he was so amused at the idea of the mouse being
able to help him. Some days later while hunting, the lion
was caught in a net set by trappers. Try as he might, he
couldn’t get out. As the little mouse passed by he heard the
lion. Seeing the lion’s difficulty, the mouse gnawed away at
the ropes of the net and set him free.



The boring bit

EFL teacher

* from “ignoramus grammaticus” to...

e _slightly more knowledgeable

PGCE, Adult Ed, literacy trainers, EFL teachers
UG / PG traditional and SF grammar

* the ‘grammar wars’

e the Primary Grammar Project



The boring bit Where does
your interest
* EFL teacher in grammar
 from “ignoramus grammaticus” to.,. come from?

e ..slightly more knowledgeable
PGCE, Adult Ed, literacy trainers, EFL teachers
UG / PG traditional and SF grammar

* the ‘grammar wars’

* the Primary Grammar Project



This evening

* Practical

* National Curriculum and SPaG
* Focus on one grammar concept
* Knowledge for teacher & child
* Materials

* Reflections

English tests

Grammar, punctuation
and spelling

Paper 1: Short answer questions




Materials

liﬂmlnlph Quirk

* The Grammar Papers (QCA 1998) ey Grenpay

* Teaching Grammar, Punctuation and Spellin
Primary Schools (Waugh, Warner & Waug

e Teaching Grammar Effectively in Primary Schools
(Reedy & Bearne 2013)

* Internet Grammar of English (UCL 1996-1998




Grammar in the National Curriculum

Grammar in Britain — the ‘black hole’

Appendix 2 — concepts and terminology (knowledge
about language)

Year 5: Detail of content to be introduced (statutor
requirement)

Word Converting nouns or adjectives into
SPaG test verbs using suffixes [for example, —ate
— grammar —ise; —ify]
— morphology Verb prefixes [for example, dis—, de-,

mis—, over— and re—]

Sentence |Relative clauses beginning with who,
which, where, when, whose, that, or an
omitted relative pronoun

— spelling & sound

Indicating degrees of possibility using



Grammar in the National Curriculum

* "[T]he elements of spelling, grammar, punctuation
and ‘language about language’”

* "[T]he vocabulary [pupils] need to discuss their
reading, writing and spoken language”

e "ltis important that pupils learn the correct
grammatical terms in English and that these terms
are integrated within teaching”



What kind of terminology?

e largely traditional - not very different to that used in
19th century (or 16%™)

 little influence on terminology from more recent
approaches (?)

* mostly Latin and Greek in origin (?)



&

active voice
adjective
adverb
adverbial
apostrophe
auxiliary verb
clause
complement
conjunction
connective
continuous
determiner
finite verb
future

Infinitive
Inflection
modal verb
modify
noun

noun phrase
object
participle
passive voice
past tense
perfect
phrase
plural
possessive

preposition %
H e

present tense
pronoun

punctuation
relative clause
sentence
standard English
subject
subjunctive
subordination
subordinate clause
syllable

tense

verb



Beliefs about grammar

* Explicit knowledge of
grammar is [...] very
Important, as it gives us
more conscious control
and choice in our
language.

* Building this knowledge is
best achieved through a
focus on grammar within
the teaching of reading,
writing and speaking.




And problems with grammar

* [G]rammar, vocabulary and
spelling involve a network of
technical concepts that help
to define each other.

* [T]he definition of one
concept builds on other|s]
that are equally technical.

e [T]he technical definition
may be slightly different
from the meaning that some

s | Departm
for Fduc




Terms by year

Terminology

1

word, sentence, letter, capital letter, full stop, punctuation, singular,
plural, question mark, exclamation mark

noun, noun phrase, statement, question, exclamation, command,
compound, suffix, adjective, adverb, verb, tense (past, present),
apostrophe, comma

preposition, conjunction, word family, prefix, clause, subordinate
clause, direct speech, consonant, consonant letter, vowel, vowel letter,
inverted commas

determiner, pronoun, possessive pronoun, adverbial

modal verb, relative pronoun, relative clause, parenthesis, bracket,
dash, cohesion, ambiguity

subject, object, active, passive, synonym, antonym, ellipsis, hyphen,
colon, semi-colon, bullet points



Y3 subordinate clauses



The Appendix says

e A clause which is subordinate to some other part of
the same sentence is a subordinate clause...

* inthe applethat | ate wassourthe clause that | ate
is subordinate to apple (which it modifies).

e Subordinate clauses contrast with co-ordinate
clauses as In it was sour but looked very tasty
(Contrast: main clause)...



“A clause which is subordinate...
is a subordinate clause...”



The Appendix says

* A clause is a special type of phrase whose head is a
verb. Clauses can sometimes be complete sentences.
Clauses may be main or subordinate.

* Traditionally, a clause had to have a finite verb, but
most modern grammarians also recognise non-finite
clauses.



- * "include[s] verbs"

Teaching Grammar, |« "represents a complete thought,

Punctuation and or a statement about an action"
Spelling in Primary
Schools

e "if a group of words does not
contain a complete verb, it is not

a clause but a phrase”

* "it doesn't matter whether you
know that a group of words is a
clause or a phrase”




 "has a subject and a
verb"

Teaching

grammar

effectively

* "asimple sentence

consists of one clause"
inpPrimary schools

 "a subordinate clause
doesn't make sense on its
own. It needs to be
associated with a main
clause”
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The Grammatical Hierarchy

R _ o
sentences become more complex. For this

« My brother won the lottery .

You can see that the tree diagram is much
more easy to interpret than the bracketed
analysis, but the same information is
present.

Copyright (C) UCL Survey of English Usage 2011

e "a string of words which
expresses a proposition and
typically consists of at least a
subject and a verb"

"a sentence contains one or
more clauses"



Are examples better
than definitions?



N O U A WD

Velda asked for a ham sandwich.
She had ham and | had cheese.

Some people claim to be vampires.
There's the man who did it!

After they leave we can have dinner.
Do you want me to go?

Would you like me to ask him to do it?



N O Uk wihe

Velda asked for a ham sandwich.
She had ham [and] | had cheese.

Some people claim to

0e vampires.

There's the man who did it!

After they leave we can have dinner.

Do you want me to go?

Would you like me to ask him to do it?




Are we any closer
to knowing what
a subordinate
clause is?



Clauses

* Contain averb

e Contain (or imply) a subject

* May go next to or inside another clause or phrase
 May resemble a whole sentence

* May be dependent on another clause...

..and maybe joined to it with a conjunction

What’s true for a prototypical form...



Subordinate clauses

Are always dependent on another clause for a sense of
completion:

?...to be vampires.
?...who did it!
After they leave...?

e ?...metogo?

e ?...metoask himtodoit?



Subordinate clauses

May be introduced by a conjunction

After they leave we can have dinner.
* There's the man ? who did it!

* Some people claim ? to be vampires.
* Do you want ? me to go?

Would you like ? me to ask ? him to do it?
= Would you like If | ask If he’ll do it?



Subordinate clauses

Can play a variety of roles in overall sentence structure,
and occur in a variety of types

e After they leave we can have dinner.

— adverbial modifying main clause

e There's the man who did it!

— modifies a noun in main clause

Do you want me to go?

— direct object of verb in main clause



Subordinate clauses

Can cause problems with punctuation and/or ‘Standard
English’ rather than clause structure itself

* V My nan, who's in hospital, was born in 1932,
e ? My nan who’s in hospital was born in 1932.

X My nan, what’s in hospital, was born in 1932.
e X My nan, whose in hospital, was born in 1932.

(in this case, relative clauses)



Subordinate clauses p

Have a key role in ‘backgrounding’:

LEAST BACKGROUNDING

- After she married lan, She wasn’t happy.

— Finite subordinate clause

- After marrying lan, She wasn’t happy.

— Nonfinite subordinate clause

- After her marriage, She wasn’t happy.

MOST BACKGROUNDING
— Phrase (not a clause at all)



How much
does a teacher




Teacher needs

 to have an accurate idea of what SCs are
* to be able to identify different types of SC

— in order to be confident that they can point them
out and mention them fluently & without error,
and to teach them

e activities to introduce and develop SCs
— in order to help children learn to use them well

More than the child!



Children need

e an approximate idea of what an SCis (?)
* to be able to distinguish SC from MC (?)

* to be able to use SCs in a variety of correct and
Interesting ways

And this applies to all the terms in the NC...
..and many others which are not!



The Mouse and the Lion

The lion was asleep in the shade of a tree. Thinking the lion
was a rock, a little mouse ran over him. This woke the lion,
who was very angry. He grabbed the mouse in his huge
paw, ready to eat him. The mouse begged for forgiveness,
asking the lion to let him go and promising that if the lion
let him off he would repay him one day. The lion let him go
because he was so amused at the idea of the mouse being
able to help him. Some days later while hunting, the lion
was caught in a net set by trappers. Try as he might, he
couldn’t get out. As the little mouse passed by he heard the
lion. Seeing the lion’s difficulty, the mouse gnawed away at
the ropes of the net and set him free.



General

conclusions




About the new approach to terminology

* |t probably ISimportant to know some terminology
— discuss own writing and speaking
— avoid ‘nameless pointing’
— raise language awareness
— general educational purposes
— study FLs

e Teachers need to know a lot more than children

* |Integrate - avoid ‘pointless naming’



About learning about grammar

* It's very learnable, but concepts are interlinked —
they require modelling, production, recycling, and
linking

* It’s easy to be wrong

* “an unbelievable piece of outright burbling nonsense”
(Geoff Pullum on the NC’s explanation of ‘subjunctive’

* |t’s easy to achieve nothing with explanations
— “A clause which is subordinate [...] is a subordinate clause.”



The Primary Grammar Project

| run workshops, CPD, and INSET sessions for primary
schools. | am also delivering two full day sessions at MMU (
‘Understanding Grammaand ‘Teaching Grammagr— the
dates and details are on the next slide.

If you or your school are interested in discussing training
events, please contact me:

Dr Huw Bell

Dept of Languages, Information and Communication
Manchester Metropolitan University

Mabel Tylecote Building

Cavendish Street

Manchester

M15 6BG

0161 247 6184

h.bell@mmu.ac.uk
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The Primary Grammar Project: INSET

Understanding English Grammar for Primary and Secondary Teachers

This CPD course is designed to help you deepen your knowledge of the structures of English, using the terminology and concepts of the
National Curriculum Framework Document 2013 and the SPAG test. It is suitable for primary and secondary school teachers. We provide pre-
course materials to help you to assess your current knowledge and get the best out of the training, as well as all the materials you need on
the day. (Maximum 25 participants.)

Date: Saturday 28t June 10.00am to 4.00pm

Place Manchester Metropolitan University, Geoffrey Manton Building, Rosomond Street West, Off Oxford Road, Manchester M15 6LL (room
tbc)

Cost: £30 per participant (includes lunch and all materials) — or book a place on both Understanding English Grammeard Teaching
Grammar in Primary Schofalr £50.

Added Extralf childcare is an issue for you, you can bring your little ones along, provided they will be accompanied by another adult.

Teaching Grammar in Primary School

This CPD course will help you explore and evaluate a broad range of useful ideas and activities for developing pupils’ grammatical knowledge
integrating grammar teaching into your classes. Using the terminology and concepts of the National Curriculum Framework Document 2013
and the Year 6 SPAG test, it will be useful for all primary school teachers. We provide all the materials you need on the day. (Maximum 25
participants.)
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Date:Saturday 5t July 10.00am to 4.00pm

Place:Manchester Metropolitan University, Geoffrey Manton Building, Rosomond Street West, Off Oxford Road, Manchester, M15 6LL (room
tbc)

Cost:£30 per participant (includes lunch and all materials) — or book a place on both Understanding English Grammeard Teaching Grammar
in Primary Schodbr £50.
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